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An Overview of Mentoring

While Odysseus struggled to return home after tiogah War, his son Telemachus was
guided and educated by Mentor, the trusted counsélddysseus (University of
Louisville, 2006). At one point, the goddess Athepaght to help Telemachus and took
the form of Mentor. Since Athena was the goddesgisdom, it is appropriate that we
give the name of mentor to faculty who take onrtiie of providing help for students. In
higher education, a mentor is the faculty membes sdrves as a guide to the graduate
student’s entry into advanced education, movenwwitd mastery of the discipline, and
understanding of the norms of the profession ofgsions with which the discipline is
associated. Good mentors go beyond fulfilling teedhfor periodic academic advice to
personal attention in the form of social suppooglgetting, norming, and, when needed,
advocacy. If, as most scholars suggest, integratitongraduate level study is critical for
success, one of the best methods for ensuring ssiccgood mentoring. The Graduate
Division of the University of Hawai'‘i at [#hoa recognizes outstanding mentoring
through its Graduate Mentoring Award, given annutdithe graduate faculty member
who exemplifies the qualities of a good mentor.

Whenever a faculty member and a graduate studeed¢ &g the mentor-mentee
relationship they are mutually engaging one anothér the shared goal of seeking
academic excellence. The psychology of any relatignis complex, but few have such a
well defined goal. In graduate school, mentorifgtrenships are close, individualized
relationships that ought to be carefully nurtu@dth the mentor and the student have
responsibilities. The mentor not only provides &t guidance, but a prolonged
nurturing of the student’s personal, scholarly prafessional development. The student
has the responsibility of not only paying attentiorthe mentor, but also continuing to be
fully engaged in the pursuit of their educatiortie broadest sense.

The Council of Graduate Schools, which is the mati@rganization focusing on the
improvement and advancement of graduate educatelimes mentors as:

» advisors, who have career experience and shareiimiledge;

* supporters, who give emotional and moral encouragém

» tutors, who provide specific feedback on perforneanc

* masters, who serve as employers to graduate stlejgrentices”;

» sponsors, who are sources of information and oppibigs;

* models of identity, who serve as academic role rsode
(Zeldrich, 1990, p. 11)

It is important to note that, while some adviseesraentors and some mentoring

involves advising, they are not the same thing.igidg involves providing information

to move a student forward through the steps negessabtain the degree. Good
mentoring provides not only information, but, oregular, ongoing basis such things as:
feedback, opportunities for dialogue, role-modeliswgd support relevant to a student’s
specific situation. Good mentoring has a been lepget of graduate success. At its heart,
there is a sustaining human relationship involvethentoring that goes well beyond



advising. The relationship between the availabityhese benefits and graduate student
success has been advocated in theory (Parent, a668Supported by research (e.g.,
Lovitts, 2001).

An effective mentoring relationship develops acresgeral phases. The first phase may
occur in several ways, for example, a mentor reizegna student’s unique qualities and
believes the student merits special attention. fldgegnition may inspire the student
who seeks to benefit from the mentor’s support|ssand wisdom. It is as likely that the
student might seek out the faculty member for fecml expertise that he or she has.
Once there is mutual recognition of a relationshgan move to a more comfortable
phase in which both parties explore and deepenttd point where the student becomes
a junior colleague. After a while the protégé magvgin ways that require some
separation from the mentor, to test his or her @eas. This is a positive sign that the
mentoring relationship has matured and that theégeois developing the skills to
function independently. At the final phase, the toeand mentee may redefine their
relationship as one of peers, characterized oner by decreasing formality and
increasing mutual assistance so that they becareetofessional colleagues.

Mentoring Styles

Although her focus was on advising, Kerlin (199x{racted six styles of relating to
students from her research on female doctoral stade

1. Uninvolved These advisors do not spend much time with gtaotents, leaving
them to fend for themselves.

2. Laissez-FaireSuch advisors will meet with students, but theyraluctant to
provide much constructive feedback.

3. Negotiators These faculty will allow the student to take tbad but provide
guidance as necessary.

4. Proactive These advisors provide guidance similar to negats, but they will
take more of a leadership role and use their p@andrauthority to help students.

5. Symbiotic Although this style involves being helpful, isalincludes using the
advisor’'s power to get something from the student.

6. Autocratic This is a very authoritarian style in which tlivigor seeks to form
the student in his or her own image.

Despite her focus on female graduate studentsirkethxonomy potentially has broad
utility in providing a framework for understanditige range of relationships a student
can have with a mentor. It is tempting to idenéif{best practice” from this taxonomy;
however, Kerlin also points out that these styley shift as the student matures and
needs less guidance. It is also true that diffesgniés of mentoring will have different
effects depending on the nature of the studenten éhe discipline. A mature, self-
directed student working within a well-defined diiime may prefer an uninvolved
mentor who leaves the student alone. A more deperstiedent in a rapidly changing
discipline might be best assisted by an autocraéntor, at least at the beginning.



The Benefits of Mentoring

Many, if not most, graduate students start thegmms with little understanding of the
complexities of higher education and how diffenehilosophies in each graduate
program drive the expectations for academic sucaedsareer paths. Although these
same students can express their goals very atigtylapoon application in their
statements of purpose, many of them are unsu@\abkat they want to do with their
degree upon completion. Rather than see this asbdem, it can be viewed as an
opportunity for good mentoring. Students’ careaalgmormally do evolve and a good
mentor can be of inestimable value in encouraduagyévolution.

Graduate students quickly learn that advanced studgry different from their
undergraduate experience. A common way of franhirgdifference is to suggest that
the goal of undergraduates isaiotain knowledgewhile in graduate school (although
they will continue to obtain knowledge) the ultimafoal is tacontribute to knowledgm
their field of study and begin to function as menshaf their profession. A role of the
mentor is to help the graduate students undershasdistinction and push them toward
that ultimate goal. Studies (e.g. Girves and Wems1eX988; Tenenbaum, Crosby, and
Gilner, 2001) indicate that graduate students wdteeffective mentoring demonstrate
greater:

» productivity in research activity, conference praagons, pre-doctoral
publications, instructional development and grantimg;

* academic success in persisting in graduate sctakihg less time to earn the
degree, and performing better in their courses;

» professional success with better chances of segtemure-track positions in
higher education or of career advancement in @égings outside the Ivory
Tower.

At the same time, mentoring benefits the facultynber to:

* engage the curiosity and energy of fresh minds;

» Kkeep abreast of new research questions, knowledgadigms and techniques;

» cultivate collaborators for current or future reségprojects;

» identify and train graduate assistants whose wotltdcbe critical to the
completion of a research project;

» prepare the next generation of intellectual leadetle discipline and for society;

* enjoy the personal and professional satisfactiben@nt in mentoring
relationships.

The Roles of the Mentor

Some roles that mentors have include: “guide,” femlor,” “adviser,” “consultant,”
“tutor,” “guru,” and “teacher” among others. As @&mntor, your unique combination of



professional expertise, personality, and approadhadilitating the learning process will
shape the kind of mentor you are. You will no dowbar several “hats” over the course
of your student’s development. You might be condbleé wearing many hats at once or
prefer to wear only one at a time. Whatever yowskoit is important to remember that
effective mentoring, like wisdom itself, is multidensional. The best mentors adjust
their multiple roles to meet different studentséds. While there is no single formula for
good mentoring, it is important to know the follagithree “Core Roles” that are
essential to advancing the educational, profeskiand personal growth of your
graduate students.

1. Disciplinary Guide

The role of a disciplinary guide is to help studen¢come contributing members of their
disciplines. Such guidance goes well beyond helptndents complete the requirements
of their degree programs, which is an essentialsattyrole. This guidance is deeper,
involving helping your graduate students to undergthow the discipline has evolved;
appreciate the current models and issues; recogoizal questions; identify innovative
ways of addressing research questions; engagacdhitgy; and gain perspective of their
specialization—its questions and methods--in comparto other areas of the discipline
and other disciplines as well. Another aspect f thle is to help students grasp the
impact their discipline has on the world outsidecAdemia and to assist them in
pursuing the kind of impact they desire to makéhlieir degree.

2. Skill Development Consultant

It is possible for graduate students to be so fedw@sd intent upon their specialized
studies that they neglect the development of brmoduighly useful skills necessary for
success both during and after graduate school.“8kilés consultant” the mentor
impresses upon the student the need to hone sothesaf skills, including but going
beyond research skills, that are important to tie of the professional. For example:

» Oral and written communication skill&s polished as a graduate student’s
communications skills may be, there is still muchetarn about such things as the
clear expression of the results of one’s own sttiiy;translation of abstract and
lofty ideas to undergraduates and other audiemrebsthe art of communicating
persuasively, as is often needed in writing granfsresenting one’s work at a
conference.

* Team oriented skillsAmong students, the best learning often comen fro
collaborative efforts. Graduate study should noadeompetitive as
undergraduate study often is. This lesson shoulat&ssed upon graduate
students for its short term and long term practiediie. Increasingly, complex
problems require broad expertise from within theegiline or interdisciplinary
solutions. Your role is to foster collaborativerl@ag and problem-solving by
helping students work together in labs, studiosys® projects or any other
settings where they can benefit.

» Leadership skillsGraduate students are poised to become intedlidetaders in a
variety of settings. Effective mentors help studdntild their leadership potential



by inviting them to assume leadership roles dugragluate study, for example, in
seminars, governing roles, committee, communityeaah or disciplinary
societies. This type of engagement helps buildsskilch as careful listening to
others, shaping ideas subtly, and expressing pesriThese are all indispensable
for advancement in any career.

3. Career Consultant

The mentor’s role as a career consultant has allvegs important. In this core role, the
mentor imparts a view of a career as an evolutippescess—one that requires planning,
flexibility, and adaptation to change. The mengofamiliar with the harsh realities of the
job market and an effective mentor can find waysdlp the students develop
relationships within the professional network. Suellationships can be fostered in other
places in the university, the discipline commundtlythe program alumni. They may
have positions in community groups, nonprofit agesiccorporations, or the
government. Wider relationships help students gaiealistic and informed view of their
career choices and learn how to translate theiredeigto professional opportunities.
Most students will not or are not seeking to firabitions as college faculty, so breadth
of contact can be an important asset. The mentoals® take a personal role or help
direct the student to resources in such areasiisgva curriculum vitae, writing cover
letters, handling interviews (academic or otherjvés®d transitioning into full time
employment.

It would be impossible to fulfill all of these ralequally well for each and every mentee.
Making the most of mentoring involves having thotfighdiscussions with your students
and asking them what they need from you to navitiedie educational experience, to
adapt to disciplinary cultures, and to become pctde, fulfilled professionals and
colleagues.

Strateqgies for Effectively Addressing Graduate Studnt Needs

The following points are generally good practiaesvorking with all graduate students
whether you mentor them or not. Many of these @addne collectively by the
department, but the individual responsibility focfising these on a specific student
resides with the student’s mentor.

1. Develop your own vision of good mentoring

This can begin with your reflections on your owmpesences as a graduate student. You
might want to ask yourself the following questions:

» What kind of mentoring did | receive?

* How did my mentoring compare to the mentoring neegiby students who were
different than me in race, gender, age, abilitfaofily background?

* What did I find especially helpful about the meimgrl had?



How well would the mentoring | received apply te tjraduate students | have
today?

How well did my mentors help me develop as a schatd progress through my
graduate program?

How well did my mentoring prepare me for my career?

What did my mentors not give me that would haventdesipful to me?

The answers to these questions will help you teddewhat kind of mentor you want to
be. You can use them to form the building blocksdieveloping a productive
relationship with your graduate students. To tlate end, you might find the worksheet
in Appendix A, “Mentor Expectations” to be helpful.

2. Embrace the basics of good mentoring

Communicate with your students by:

Engaging them in various ways from such simplegsias saying hello to them in
the hallway, asking them how they are doing inrtheurses, or sharing a cup of
coffee with them away from your office when you &mee of distractions.

Talking to your students on a regular basis antks®than once a semester and
letting them know that they are welcome to tallgdo during your office hours.
Reaching out to those who seem remote to seetifglsamply their cultural way
of being respectful or if it is due to their se$eocial or academic isolation.
Letting them know how and when to best reach yahdf have problems they
want to discuss: e-mail, cell phone, or your oftcirs.

Demystifying graduate school

You can provide your students with the most recepies of your program’s
handbook and show them how to access the GradinagdD’'s web-site on
policies and procedures.

Many first year students need help to get throbghdrgon that exists within the
field, the department and the Graduate Divisionnilare hearing such terms as
“qualifying” exams or “orals” for the first time. &hy will also not even know
what questions to ask.

You might need to clarify some of the more vaguerosritten aspects of the
program’s expectations for committees, coursegared, etc. especially,
although not entirely, at the doctoral level. Alrhal students need help with the
finer, often unstated, points of doing a thesidiesertation.

At each stage of the graduate experience, exgiaiformal and informal criteria
that the faculty use to determine what will counjaality work on the part of the
student.

Alerting students to pitfalls well ahead of timetably those that may affect
funding or graduate standing, can prevent crises.



Providing constructive and supportive feedback

Students need your timely and forthright assesswfahieir work. Accordingly,
you should avoid assuming that students know woattlgink of their work. Plus,
avoidable delays in responding can create insgcamid hinder the student’s
progress.

Tempering criticism with praise when it is deservall help remind students that
your high standards are intended to help them ingro

Some mentors make the assumption that student$aito@hind in their work
lack commitment. Rather, they may be exhaustedeanabout what they need
to do next, be having difficulties with resourcesyunning into problems with
collaborators. An understanding of their perspecisva constructive approach.
It is best to address any issues about a studsnitisy to progress in a timely
manner. Putting any such issues aside may causedaorage later.

Providing encouragement

Generally, students should take the risks of makuegkinds of mistakes that
often lead to better learning. You might even shdtk them a less than
successful experience of your own, such as a heawiiqued paper you wrote.
You can encourage students to discuss their idegasyau or other colleagues,
even the ideas that the student might think naive.

You can let those assigned to you for advising ketearly that this is not like an
arranged marriage, which cannot be broken withaanging shame on either
party. Students from some cultures might be unawéatieis.

It is good to reassure students of their skills abidities. Many of them could be
experiencing doubts and anxieties as to whethgrlibbong in graduate school
(aka, “The imposter syndrome”). Let them know tinagn experienced scholars
have anxieties from time to time.

You can teach students how to manage large tastls/ioyng them into smaller
ones with manageable deadlines for each. This kelgs them from feeling
overwhelmed.

Foster networks and multiple mentors by:

Letting your students know about others ainlgla, or even beyond, who can help
them when or if there is a need that you cannot.nire@ddition to other faculty

in your department, there are other faculty on asnpther graduate students,
alumni, community members, staff, and retired fgcul

Introducing students to faculty and other gradsatelents who have
complementary interests on campus and at confesence

Helping your students connect their work with expén and outside of Hawai'i,
including individuals in corporate, government dé® as well as academic
arenas. The internet means that there are few laoi@sdo these kinds of
connections.

Sharing your references.

Catalyzing a community of scholars by coordinaimfgrmal discussion groups,
projects or casual gatherings among students wéi@ sittademic interests. These
can be extensions of formal seminars or labs.



In addition to the above, discussions with advargreduate students and alumni
can be good ways to gain insights into what hetpech function optimally in
graduate school.

Work in your students’ behalf by:

Letting your students know up front and in a varigt ways that you want them
to succeed; then be their advocate.

Creating opportunities for students to demonstitaée skills and abilities in a
competent way, by putting them in situations whbey can display their work,
such as conferences, web-sites, or publications.

Nominating your students for high-visibility fell@lips, grants, and teaching
opportunities when you feel they have demonstrtiten potential to compete for
these.

Treating students with respect

If you avoid allowing the phone or other visitorsrh distracting or interrupting
you while you are meeting with one of your studehis a sign of respect for
their time. A common concern among graduate stgdsrihat they do not get
their professors full attention. Focus on the staeéhile you are with them and
avoid giving any signals that might indicate thatiyare not listening to them.

If you can remember your previous conversationf wistudent they will know
that your focus is on them. It is a good idea tegkreotes on such discussions, to
review prior to your next meeting.

Faculty often can learn a lot from their studehtg,how often do they tell that to
the students? Such disclosures give the studenfsleace and allow to see
themselves as future colleagues.

Acknowledging the prior skills, experience and kiexge that the students bring
with them to graduate school, begins to build theinfidence in themselves.

Ways to provide a personal touch

Being open and approachable. When students ndatktm you, be it about
academic or non-academic issues, knowing thatd¢heyeasily get your time and
attention is very helpful. This is especially imgzont for the shy student or
students from different cultural backgrounds thaars.

Helping students find creative solutions to thema@emic or personal challenges.
Be generally familiar with the campus’ resourcesghsas the Counseling and
Student Development Center or Financial Aid Offee that you can refer
students to them should the need arise.

3. Teach ethical conduct

All graduate students should know the consequenicasy form of cheating. It may be
necessary to stress the specific definitions ofishimgs as plagiarism and data and
image falsification. Other important ethical issuedude collaboration—its strengths,
weaknesses and pitfalls-- and the need to teadbatsies of intellectual property. Ethical



conduct encompasses yet goes far beyond theserggervntors have an obligation to
teach and oversee their students in assuring éttooduct.

The conduct of research with human or animal stbjsacarefully regulated by
the University in accord with Federal statutes. &ntor must assure that graduate
students engaging in such research be thoroughiyida with the procedures for
clearing their studies with the Committees on HurSardies and the Institutional
Animal Care and Use Committee.

There are a number of hazardous substances ardiestivhich are regulated by
the Environmental Health and Safety Office. The toers responsible for seeing
that any research involving these substances aadfwities (including the use of
compressed gas or air) are approved by that adfickegraduate students should
have experience with this process.

Many disciplines, especially those involving hunsanvices, have codes of
conduct or ethical or professional practices. ligetthese are taught in the
program’s introductory or orientation courses, et mentor should reiterate the
importance of such codes even when taught and thaochwhen no one else has
that specific responsibility.

The rules of intellectual property are an importathical dimension. Graduate
students need to know of their rights and obligetioVhere appropriate, they
should be exposed to patent and copyright laws.i€¥ue that is often important
to graduate students is the guidelines on who shoeilan author on professional
papers or presentations. It might even be necessaeynforce the need for
appropriate citations and acknowledgements.

4. Know the common concerns of all graduate student

Need for role models

All graduate students benefit from having role msdehom they can admire—
professionals whose lives they want to emulatepkeasually identify such role models
based on shared characteristics and connectigisiiar experiences. Because of the
shifting demographics, not only at UHakba but around the country, graduate students
from historically under-represented groups and womesome disciplines can face
greater challenges in finding faculty role modelsovihave had experiences similar to
their own. There are ways for a mentor to help.

If the composition of faculty and graduate studémtgour department is
homogeneous, join with your colleagues to iderdifg recruit new faculty and
students who represent diverse backgrounds.

Become familiar with people of diverse backgrouadsss the university,
especially in affiliated disciplines or in the comnity, who can help your
students.

Know that you can provide excellent mentoring tadsints of different race,
gender or culture from you. What is important rslfng common ground and
focusing on the students’ needs and goals.



Questioning the canons

For fields to advance, it is necessary that newlsch have the freedom to question the
implicit assumptions and traditional knowledge amethods of their disciplines.
Sometimes students find that their perspectivesteliectual interests do not neatly fit
into the current academic canons. Studies suggatstihder-represented students
experience such disjuncture more, however, anyestud likely to face his or her own
doubts when confronting such challenges. Produstit@larly environments value new
ways of thinking and encourage students to expbord,possibly push the boundaries
into different modes of inquiry. How can a mentopgort this process?

» Listen to students’ experiences and perspectivek.tihem to share scholarly
articles or essays that illustrate the work theydike to do or provide a base
for any ideas that extend that base.

* ldentify content that is traditionally excludedroarginalized in your field and
expand the boundaries of your discipline by addingssuch content.

» Allow students to disagree with you if they cansdousing sound rationales and
independent thought that is well constructed.

* Help your students think in ways that are intengisgary. Interest in
interdisciplinary questions and applications isvgrg, but many students find
that the structure of the department restricts mm@rdg across boundaries.

» Foster ongoing departmental discussions on howptiisary and interdisciplinary
theory and methods are changing because of thesinal of more diverse
content, approaches and perspectives.

Balancing studies and social life

It is not unusual for new graduate students tokthnat they need to spend every waking
moment involved in their studies or closely reladetivities. This is an overwhelming
feeling and can lead to rapid burn-out. It is esgcdifficult for students who have
other commitments in life, such as a marriage anailf. To help your students keep a
more realistic perspective:

* Demonstrate to students that you value other diraea®f their lives besides
their studies. Share your interests and hobbids thém to reveal that academics
do have this kind of balance in their lives.

» Offer students ideas on how to manage their tinteebd-or example, show them
how to break large tasks, such as research pagersiore manageable
components and set short-term realistic goals mapdete each component.

* Recognize that students try hard to balance tlwaid@mic commitments with
their non-academic commitments. Those who are erntaldpend as many hours
on campus as other students often may make bettee, efficient use of the time
they are there.

* Be empathic in learning about the demands yourestisdface beyond the
department. If you sense that a student is fadiffigulties, speak to them about it
and offer ideas for solutions or refer them to ott@mpus resources.



5. Understand the Diverse Factors that Influenceu8ents’ Mentoring Needs

No two students experience advanced study in gxdetlsame way. Even students with
similar backgrounds and personal characteristinseegaerience very different
challenges. Conversely, some students of veryrdiftdbackgrounds might share similar
anxieties about, for example, presenting papetsjghing research or finding a job. Yet,
there are identifiable types of students who, wthikgr unique backgrounds enrich the
university community, must overcome unique demamts. purpose of this subsection is
to help you become more knowledgeable about sortteeahany factors that shape such
students mentoring needs.

Stereotypes and prejudices

Stereotypes still exist on college campuses ane tlsea great need to eliminate
unexamined assumptions whether these are abouigewaer, country of origin, sexual
orientation, age, class, religious background,reets status, or people with disabilities.
The way stereotypes can be revealed might be wdrjes such as a lecturer assuming
that everyone in the class is heterosexual orsiiaeone with a hearing problem is
totally deaf. The assumption that everyone withaedain group “acts the same way” is
a form of prejudice in that it disposes us to tedbpeople in that group, say students
from the same country, in the same way, when it) faeir language skills, abilities, or
willingness to speak up in class differ from persoperson. Ways a mentor can help
include the following:

* Reflect on how you have been socialized to thinkualany specific group and
make efforts to increase your awareness, sociatlyagademically, by making
personal contact with such groups. Having a friendolleague who is from one
of these groups is often the best way to gain etsge.

» Get to know the students as individuals as opptsedmeone who is of a certain
group.

* Be aware of negative classroom dynamics and the weey might affect the
experiences of all students. Recognize the indalidtrengths and weaknesses of
students independent of their gender, race, ettusst

* Learn about campus and national resources, susipg®rt groups or
organizations, for people of color, internatiorntaldents, students with
disabilities, etc.

» Be familiar with the general legal requirementsdqual treatment, such as the
Americans with Disabilities Act, civil rights lawand visa policies.

Feelings of isolation

In comparison to undergraduate study, the speeaimature and intensity of graduate
study can lead to a feeling of isolation. Thisspexially true when the increased
diversity of graduate students often means thaeso® from an under-represented
group, an older and/or married student, or a stinderking full time is actually alone in
their role as student most of the time. Isolatiamf other students or from one’s
community leads students to more than just lonstink can lead to self-doubt,
depression and dropping out of school. As a mewtar,can alleviate this by:



* Encouraging students to attend department funcaodsform groups for writing,
discussion or studying;

» Being aware of students who seem to experiencieuliff in taking active roles
in departmental settings and find ways to includant; ask them about their
research interests, hobbies, activities and avartstti

* Introducing your students to others with whom thaght share interests,
regardless of their background,;

* Reminding students of the value of organizationsu off campus that can
provide them with a sense of community. These aage from professional or
academic societies to religious or recreationaligso

Adjusting to the academic culture here

International students, older students, studentsavh first generation college goers,
those from indigenous backgrounds, and under-repted minorities all might face
issues of adjustment to the graduate experiencemn&poken code in graduate education
is that, aside from being intelligent, those wheesisthemselves attain success. Whether
it is due to socialization or self-doubt, many grat# students in the above categories
have trouble with being assertive. Although ithgeging, some students still find
difficulty in knowing that they must interrupt aietr student to contribute an idea, an
interjection that they think rude and disrespeatfegn while fearing that their professors
will wrongly attribute their lack of participatiai® having no ideas at all. Similarly, the
need to be competitive, challenge the ideas ofrsthiebe critical are inimical to the way
many students from Hawai'‘i, Pacific Island and Assacieties are used to interacting. In
many world cultures, the idea of challenging yorof@ssor is abhorrent. Mentors need to
be aware of these kinds of obstacles and consithee ®f the following:

* Be sensitive to the specific needs to various gsolost of them are not
themselves aware of what they need to overcome gubcessful. What each
needs may be different. While older students mmgitithave any trouble being
assertive, they might not yet have the confidendéeir academic skills to speak
out.

» Encourage students to learn about the way gradtiadg occurs by calling on
them in class or providing brief exposure to givargl taking criticism. Success
in small doses will build the students’ confidemsewell as giving them hands on
experience.

* Be patient with students who might not be usedhéoway graduate education is
provided. Teach them what it is permitted and etqubm various graduate
settings from classrooms, to seminars, to studidsits and give them time to
adjust.

* Acknowledge multiple forms of participation and strly activity such as paired
work, internet chat rooms, or on-line discussioougs. Many students contribute
better in smaller groups or via electronic commatian.

* Many students from these categories simply fedlttiey are different. A student
who has no family members who ever went to collagght not be visible to
others but might feel awkward and out of placet#dsnt with an invisible



disability or of a different sexual orientation llnave similar feelings. It is
important for the mentor to acknowledge the diffexes while making all
students feel accepted and afforded the same teaatm

* A common error is to make a specific student thmkesperson” for the entire
group. It is never appropriate to call on a lonadée student in a class and ask
her “how women feel” about an issue. Similar resivhs should apply to a
student from China, a gay student, an African-Aaarj or a student in her 50s.

6. Encourage Your Department to Strengthen Mentagin

The department’s graduate faculty, chair and grdciaair share the responsibility to
establish and sustain a culture of effective memgoiThe following strategies are offered
as suggestions to your department to optimize @storing resources and nurture
productive relationships between all graduate fsaand all of their graduate students.
An expansion of some of these ides can be foultatt & Tokuno, 2008.

Develop a mentoring policy

A mentoring policy works best when it is the resilthe creative ideas and the sincere
good will of the faculty. Informal discussions angaconcerned faculty members can
prove a sound beginning and eventually, all memobgtise department can become
involved in identifying some basic principles of m@ing and agree on how they will
institutionalize and reward good practice at thsstrfundamental level.

Provide new students with some kind of interim sidugi

New students should be provided with some kinaeofgorary advising during their first
semester. Whether this is in the form of a tempofaculty adviser assigned to them,
advising from the graduate chair, or advice frome#l informed and experienced
professional staff member is less important thandlea that the student gets some initial
support and direction. This should be a formaltr@heship with two or three meetings by
appointment. Topics of discussion should includerimation about degree requirements,
program planning, course selection, and how wellstiudent is being assimilated into the
department’s social and academic activities. Lateetings can focus on the student’s
goals, scholarly focus, long term curriculum plansl choice of a permanent adviser.

Establish peer mentoring

Pairing new students with a more advanced graduatkent, a peer mentor, is an
excellent way to help new students make the adstio graduate study. Ideally, this
peer mentor should share a similar academic foedgarhaps a few other background
characteristics, but the main qualifications aad they are experienced and interested in
helping a new student. A peer mentor can help astedent become familiar with the
department culture, campus and community resouaceshow to be persistent and
successful. Such pairings often become self-sustpas the students who received such
peer mentoring will want to do the same thing otfies/ gain experience.

Enlist other staff to be supportive



Department secretaries are a well known resourcgrémluate students. It is not a part of
the secretary’s duties to do any type of mentoring,they can be an important
information and communication link if they are wilh to help. Other clerical staff,
researchers, administrative assistants and evé@onrgoan be part of this effort as long as
they are willing, friendly, and possess accuratededge. Alumni of the program, if

they are readily available, can also be part af dfiort.

Mentor TAs

The faculty member to whom a TA is assigned hasgmy responsibility for mentoring
the TA in his or her basic duties. This faculty nogimg aspect can be extended in
several ways, such as by asking the TA to do ailear two, asking the TA to hold
optional exam review sessions, inviting other factd attend a TA discussion or lab
session to observe and comment on the TA'’s teachetgods. The Graduate Division in
partnership with the Center for Teaching Excellecmeducts TA training before the start
of every semester. A department can build on thisihg by offering special teaching
seminars for TAs and faculty to share ideas, intioua, and strategies for teaching.

Create Community

Designate a special place, such as a lounge oem@rde room, even if only for a set
time during each week, to foster collegiality amdraviting atmosphere in which faculty
and graduate students can gather and interactmafty. This space can be used to honor
the accomplish-ments of members of the departrheid, colloquia, or conduct brown
bag lunch discussions.

Reward effective mentoring

Departments that create rewards for excellent mggt@re making it known that they
are committed to supporting their faculty in takihgs role seriously. This might be done
by including mentorship as a factor in considetergure and promotion; using
discretionary funds to provide a small, but visibésh award; by publicizing any
outstanding mentoring efforts; and especially bsnmating such mentors for the
Graduate Division’s Graduate Mentoring Award.

Getting Good Mentoring Started

This section offers strategies to get good mengostarted with graduate students. Start
early, clarify your expectations and keep the bheommunication open. Please see
Appendix B on how to plan your first meeting.

1. Conduct the initial meetings with the studentsterests in mind



You might want to start by asking students to catgthe Graduate Division’s “Self-
Assessment Check List” (See Appendix C) or develppine of your own to assist each
student to self-appraise their needs and presatissBefore you meet with a student,
you also might want to use the mentoring checkirstbe appendix. For your first
meeting you might want to use the following quastias “talking points” to guide you.

What are the students’ goals for graduate schoal lagyond?

» Ask the students about their educational and psadaal experiences and how
they are connected to their graduate study. Whathelphope to accomplish with
a master’s or PhD?

» Offer suggestions about courses, training or waootunities that would aid the
students in reaching their long term goals.

» Offer to introduce students or write letters ofaatuction to colleagues inside and
beyond the university who could serve to help tadents meet their learning or
professional objectives.

» If students desire to use their time in graduat®stto make contributions to the
community while learning in community settings,esfto help them meet
colleagues who have bridged the academy and thencoity.

* Help the students to realize that their goals mogflsinge as they develop and
learn about previously unconsidered options. Beasrijve of this change.

What are the students’ strengths and weaknesses?

This is a good question for students to ask themasednd a good start would be to ask
each student to do an analysis of his or her owtls sind what areas they need to
improve. They can be encouraged to discuss this yeiti or faculty who know them well
from courses or other work. Suggest courses or e@eriences the students can seek to
improve in those areas that need strengthening.

What are the students’ preferred work styles?

These questions can be asked to provide some g@idanany student working with
you: Does the student work more effectively alonen@roups. Does he or she learn
better by hearing or reading? Is he or she abtenaplete assignments without a lot of
structure? How well does the student’s work stiflevith yours? Given the student’s
work style, where might he or she need more tadggtédance in completion of the
program’s requirements?

2. Clarify Expectations

One of the strongest themes that graduate studrptsss in national studies (Lovitts,
2001; Parent, 2005)) is the desire for greatertglan expectations, roles and
responsibilities of being a graduate student. Widlar expectations, mentoring
relationships are far more likely to be productiwel mutually beneficial. To prevent
misunderstandings, you should frequently discuseipectations you and your mentee
have of each other, including how these expectatioight change over time.

Realistic Expectations



The following points are especially helpful to diss from the very beginning:

As a mentor you need to be realistic about whatoaruand cannot do for your students
and help them understand what kinds of assistdmegedan expect from you. A goal is to
help them take more responsibility as they matwoéegsionally, but at the beginning
they will appreciate your analysis of their needd @hat you can do to assist them in
meeting those needs. Obviously, different studetlt$ave different needs, as well as
different ways of having those needs met. Whereasesnay be very uncertain of their
goals and require lots of hand-holding, others laglivery independent and clear in their
goals and how to meet them.

Some responsibilities that you will want to seerystudents address right away include:

* Goals — both short- and long-term. You can sugigegbur students how feasible
they are.

* Work plans — including meeting program requiremems any specialized
training.

* Meetings — Discuss how often you want to meet ahdther you want to set a
schedule as opposed to asking the students tonigiléive in arranging
meetings.

* Progress reports — Let your students know how oftenwill monitor their
progress and what kind of feedback they will getrfryou.

Later, if you continue to be their thesis or disstgon adviser, here are some additional
matters:

» Drafts — Explain what you expect from first draft¥ill you review rough drafts
or should drafts be shared among students for tesdirst? Tell students if you
prefer drafts electronically or in hard copy. klsvays a good idea to ask them to
highlight revised material in later drafts so yowolw what they changed.

* Publishing and presenting — Make your policies @taathorship clear. Let them
know how much help they can expect from you on kchowork they intend to
present as sole author/contributor.

* Intellectual property rights — Clarify who owns ttigta and who has rights to
access to labs, studios, etc. Who owns the firmdymt, especially if there may be
copyright or patent issues?

» Specialized training — The student’s goals may ireqgpecialized training and/or
certification in equipment, software, animal or lamsubjects, diving, etc.

Recommendation letters

Let students know how much time you will need taevietters in their behalf. Ask them
to provide basic information to you about the positfellowship, or program to which
they are applying. Better, teach them how to waitgpod curriculum vitae. Ask them to
draft one and share it with you. Ask your studeotgrovide details of any of their
experiences or accomplishments they would likentpleasize. In your letters, try to
address multiple facets of the student’s work. Séamalty visit classes, studios or labs



taught by their graduate students so they canttirggeak of their teaching abilities in
letters of recommendation.

3. A few additional tips

The following are an assortment of the kinds of ypu can reinforce regularly with your
mentees meetings, gatherings and hallway convensati

» Encourage students to take the initiative. Ideallystudents should feel like they
can approach any professor openly, but studentsméus level of study may
need to work up their courage to seek out intesastivith the faculty. In some
cases, personalities or cultural backgrounds daibitrstudents. By making
yourself available and approachable, you can pethém with confidence that
they can seek out your colleagues. You can alsb fhesn to do this in gentle but
direct terms.

» Explain the advantages of multiple mentors. No person can meet all of a
student’s mentoring needs and any student intemtritimg a thesis or a
dissertation will need to make multiple faculty tasts. It is always good for
students to learn to deal with different facultygmnalities, approaches and
scholarly ideas to broaden their perspectiveshétery least, multiple mentors
can complement each others’ strengths.

* Remind students to be visible. Students undentaleémportance of simply
“being there” and becoming known to a variety afuidy, staff and other
students. In this way, they join the communitydfout about important events
and opportunities, and stay in touch with departadenatters. Students should
spend time in their offices, if they have them;dh#heir mail, electronic or
otherwise; and keep in touch with the clericalfstafudents whose
responsibilities take them from the departmentaeh of the time, especially in
their first year or so, often find themselves iogardy.

* Empower students to take themselves seriously.atadstudents need to see
themselves as your potential colleagues. Soorteatisr than later in beginning to
make that transition. Discuss the full range off@ssional activities involved in
being just such a colleague: attending colloquiging professional associations,
going to national or regional conferences, etc.

» Explain to students how they need to accept csiticin a professional manner.
They need to understand that accepting criticisesdmwt necessarily mean
agreeing with it, but rather reflects a willingnéssonsider others’ points of
view. When a student disagrees with certain poihis,appropriate for them to
defend their ideas, but in a professional manneu &dan model this behavior by
inviting their criticism of your own ideas.

» Ask students if they find your advice helpful. Thiad of feedback can be useful
to you. It is important to remind yourself, howeteat students may not and
often do not follow their mentor’s advice in evangtance. Sometimes not taking
your advice is a sign of independence and the &inditiative that you are, after
all, trying to get them to develop.



A Final Note

Being a good mentor is one of the best investmgmiscan make in your own
professional life and in the lives of your gradustiedents. Having a good mentoring
relationship does not “just happen” but is the ltesuplanning, patience and time. The
rewards can be great and long lasting if your sitgldo reach that mutual goal of one
day being a true colleague.

By assisting new talent to enter your field, yoe helping it evolve and grow. You are
enriching your own experience by spending time witight and eager minds that will
have much to offer you and your discipline for mgears. Remember, too, that many
graduate students will follow in your footsteps doretome mentors themselves and in
this way multiply the lessons of self-reliance,legiality and a genuine regard for the
best interests of scholarship that you have nuiturehem.



References

Girves, J. E. & Wemmerus, V. (1988). Developing eledf graduate student progress.
Journal of Higher Education, %9), 163-189.

Kerlin, R. (1997).Toward a theory of women’s doctoral persisteriRetrieved February
15, 2006, fromhttp://kerlins.net/bobbi/research/diss/ch01.html

Lovitts, B. (2001)Leaving the Ivory Towet.anham, MD: Rowman & Littlefield
Publishers.

Parent, E. (2005)I'he academic game: Psychological strategies focassfully
completing the doctorat&Vest Conshohocken, PA: Infinity Publishing.

Pratt, R. and Tokuno, K. A. (2008) A New Context Kbentoring: Graduate Learning
Communities. In Tokuno, K. A. (Ed) Graduate StudentTransition: Assisting Students
Through the First Year. National Resource Centetife First Year Experience and
Students in Transition, University of South Carali€olumbia, S. C.

Tenenbaum, H., Crosby, F. & Gilmer, M. (2001). Mwirtg relationships in graduate
school.Journal of Vocational Behavior, 5326-341.

University of Louisville (2006)Mentor and graduate student strategies for success
Retrieved August 7, 2006 from:
http:/graduate.louisville.edu/prog_pubs/mentorhadbhtm.

University of Washington (2004How to Mentor Graduate Studen@Graduate School,
University of Washington. Retrieved May 30, 200&nf:
hhttp://www.grad.washington.edu/mentoring/GradFaddéntor. pdf

Zeldich, M. (1990). Mentor roles. Proceedings @& & Annual Meeting of the
Western Association of Graduate Schools, Tempe, 18218 March, 1990.



APPENDIX A — MENTOR EXPECTATIONS

Use this worksheet to develop an understandingheft wou can expect to gain from your mentoring
relationship. By clarifying your own expectatiormuywill be able to communicate and work more
effectively with your students. Add items you dieeportant.

The reasons | want to be a mentor are to:

Encourage and support a graduate student inataly f
Establish close, professional relationships

Challenge myself to achieve new goals and egltiernatives
Pass on knowledge

Create a network of talented people.

Other:

| hope that my mentee and | will:

Tour my workplace, classroom, studio, or lab

Got to departmental events together

Meet over coffee or meals
. Go to local academic events, such as lectuoederences, performances, etc.
together

Go to regional or national professional meetiogether.

Other:

| hope that my mentee and | will discuss:

Academic subjects that will most benefit hishver academic career
Career options and professional preparation

My work

Technical and related issues

How to network

How to manage studies and outside obligations

Personal dreams and life circumstances

Other:

| will help my mentee with job opportunities by

Finding job or internship possibilities in mypd&tment, center or company
Introducing my mentee to people who might berggted in hiring him or her
Helping practice for job interviews

Suggesting possible job contacts to pursue

Teaching about networking

Critiquing his or her vita



Other:

| will spend an average of hours, on averagevpek/month with my mentee.

Adapted from Brainerd, S. G., Harkus, D. A, and fged\V. R. (1998). A curriculum for training mentors
and mentees: Guide for administrators. Seattle, WAmen in Engineering Initiative, WEPAN Western
Regional Center, University of Washington.



APPENDIX B: Planning for the First Meeting — A Checklist for Mers

You might need to take the initiative to arrange fihst meeting with potential mentees yourself
or in cooperation with the graduate chair. Oncearged you can use this checklist to go over
what you will discuss.

=

w N

9.

Explain the goals of the first meeting arstdss how confidentiality should be
handled.

Talk informally about non-academic mattergabthe student to relax.

Discuss what each of you perceives as thaahbbundaries of the mentoring
relationship.

Review the student’s current experience amadifecations. Ask the student to
self-assess his or her strengths and weaknesses.

Ask the student to discuss any concernsxietas they might wish to disclose
about being in graduate school.

Discuss and record the student’s immediadd@rg range goals and explore
useful professional experience in light of thesalgo

Discuss and record any issues that may affeanentoring relationship such as
time and financial constraints, lack of confiderleek of familiarity with the
role or others.

Discuss the following activities that camfios part of your mentoring
relationship:

Advising

Guidance on shifts in long term goals

The student’s working style

Giving advice on strategies for improving teaching

Consulting on issues of concern the student hdsagileagues, study or
scholarly production

Relationships with other students or faculty in pinegram

Create a mentoring action plan that reflddterent professional development
needs at different stages of the student’s graduratgram.

10. Amend the mentoring action plan as needdddnsing on the mentee’s

developing needs.

11. Arrange a meeting schedule for the comirag.yEry to meet at least twice a

semester. After each meeting note topics discumsddeedback given. Keep all
records secure and confidential.

12. Plan what you will discuss at your next nmgeand schedule the meeting for

later in the first semester.



Adapted from “How to Mentor Graduate Students” jl#d by the Graduate School, University of
Washington



APPENDIX C: Self Assessment Check-List for Graduaté&Students

The list below is a template that you can tailaryilour own self-assessment. It includes
items that you as a graduate student might uselft@ssess your progress in acclimating
to the graduate program during your first year.t(&lbitems are necessarily applicable to
all students or programs.) Graduate programs yspedvide information and assistance
concerning most of the items on this list; howeyey need to know that it is your
obligation to seek additional information or hetpreeeded. You should add your own
items as you find them, especially those speaifigdur program.

You should check an item once it has been completeak you regularly attend to an
item (i.e., seminars), or when you understand dhean item will play, or when you
understand your responsibility in meeting the depant’s as well your own
expectations.

Pre-entrance activities

Send your “Statement of Intent to Register”

Obtain information on funding possibilitid#( RA, other assignments)
Familiarize yourself with literature and ativdormation provided

Process all forms and paperwork requiredhéyptogram and the university (for
health clearance, insurance, financial aid)

Seek information on or secure housing (deyeart, local paper, local CC)

Find information about any orientations @-pemester training you need to
attend

Academic advising and mentoring

Understand the requirements for the degreeas®pursuing (list each
requirement and deadline and check off when met)

Meet with an academic advisor (assigned eryon choose) to develop a
tailored program (courses, activities) that meets yoals and interests
Register for courses

Become acquainted with areas of faculty rebéscholarship

Choose a faculty mentor for your area of igfization

Integration into the program

Attend orientation session and available mgesocial events

Become acquainted with other students iretiering cohort

Become acquainted with advanced studenkeiprogram

Meet all program faculty members

Introduce yourself to program staff members

Attend functions that allow social interaotigith faculty, students, staff
Develop first-name or appropriate persoratioaships with a sizeable fraction
of program faculty, students, and staff



Initiate discussions or social activitiesalwing other program members

Attend departmental seminars and post-seraugats



